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PART I 
THE NATURE OF THE STUDY 
This study, "The New England Seacoast as a Source of 
Material for an Elementary Art Program" presents material to 
supplement an art program in the elementary schools of 
coastal towns in Massachusetts, New Hampshire and Maine. It 
makes available source material and resource people of New 
England Coastal Areas, and suggests ways in which the infor-
mation and materials may be used. 
Many educators of today would agree that there is need 
to be vitally concerned with the aesthetic and creative 
development of every child as he is taken through his school 
years. That his environment has a powerful effect on the 
child's mental and emotional growth is an undisputed fact. 
That this same environment might provide a rich source of 
material for creative and aesthetic education is a fact to 
be considered, and one worthy of thoughtful attention. 
The historical background of New England's coastal 
towns is rich and colorful. Many books have been written 
about the heritage and romance of the area, both at the adult 
and children's level. Beautiful stories have been woven 
about life in our sea coast towns, and of the adventures of 
the seafaring people of long ago. 
1 
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Folk tales and legends of the sea and New England 
people are many and varied, and provide food for youthful 
imaginations. Natural scientists have written and illus-
trated many books which are invaluable as source material 
on the animal and plant life of the sea and its tidewater 
pools. 
That there is a wealth of literature available as 
inspirational material is an established fact. This source 
is never ending because contemporary authors are continually 
contributing new books dealing with New England, its people, 
and its coastal waters. 
Although the resource materials vary somewhat in each 
coastal town, there is a thread of relationship which all 
share alike. Similar geographical locations establish 
cultures not widely different from each other. Visits to 
museums, art galleries, and historical spots, will, of 
course, be limited to those readily accessible to the partic-
ular community involved. 
Boatyards, harbors, docks, commercial fishermen and 
lobstermen are part of the local color of any New England 
Coast town. Field trips to see and learn about these people 
and places provide a wealth of interesting materials for 
creative art activities. 
The suggestions and materials offered in this study 
are adapted for use in the art program. However they over-
~ lap into other areas of the curriculum, particularly reading, 
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science, and social studies. The child must first be ex-
posed to many facets of knowledge, to be properly moved to 
genuine creative performance. 
CREATIVITY IN CHILDREN 
Because children are different their art work is 
different. Each child is an individual with unique creative 
power. His art expressions reveal his outlook and his feel-
ings about the world. His work is not important as an end 
in itself, but as a record of both process and growth. 
Children are not "artists"; they are children who 
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think and feel in their own way. Their work should be judged i1 
,, 
as the efforts of children. They are like artists because :: 
they use art as a language of expression; symbolism, mood, 
or exaggeration. They select and use subject matter in their ii 
H 
own way. They are sensitive to aesthetic values; to line, 
color, form, texture, and their integration. They are 
different from artists because artists have greater maturity 
and experience, Artists are more skillful. They are adults, 
with adult concepts and purposes. 
Children's creative efforts should be respected no 
matter hor1 immature they look, Their work varies at differ-
ent times, and at different age levels. In the creative 
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process each child develops independent thinking, makes indi- I' 
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vidual choices of subject matter and material, and expresses 
ideas in his own way, accordin~ to his own aptitudes. He 
3 
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acquires a wide variety of experience exploring many different 
materials to find those most suited to his own expression. 
He doesn't copy the work of others because this process 
destroys self-confidence, builds false skills, hinders initi-
ative, and stills the imagination. The teacher is important 
to him because she guides the child's expression, adds rich-
ness to the art experience, and stimulates curiosity. 
Creative experiences help to develop children who are 
sensitive to their own possibilities and to the achievements 
of others; who are aware of their environment and of the 
world; and who will work for improvement and progress. 
Eisner has written of this aspect of creativity: 
The artist is constantly striving to see the world with 
fresh vision. But this is only half hie task. The other 
half is to communicate hie vision to his fellow-man. The 
teacher·of art who can use a variety of materials can 
help his pupils see and understand and share their vision 
of the world around them. 
For one function of the art teacher is to point out 
mundane objects to his pupils, objects that are generally 
overlooked though they may be rich in visual quality. 
Our wide world becomes ever wider when the teacher of 
art perceives the world and the child's work in the light 
of aesthetic sensitivity. 
Aesthetic creations are, in part, a result of emotion-
al responses. The teacher's relationship to the pupil 
affects hie response, and in turn his creative output. 
The teacher of art should develop the skill needed to 
support children's creative capacities. These skills are 
given meaning when the teacher has direction and purpose, 
4 
and when he has been moved by inspiration in his own 
creative ability.1f 
It is quite clear that there is a tremendous range in 
the creativeness of children. Some children, inherently or 
by early influences have much greater potential creative 
abilities than others. Yet we must unfold and develop each 
individual's creative ability, dim as the spark may be, and 
kindle it to whatever flame it may conceivably develop. 
Creative experiences are based upon the importance of 
one's indiviguality. It is the fact that what one creates is 
different from what anyone else in the world would do that 
makes it of any value at all. The visual arts provide a 
somewhat concrete record for the child of the importance of 
hie own individuality. For the teacher they provide a record 
whereby she may measure the child's mental growth and maturity, 
his developing sensitivity to hie surroundings, and hie in-
creasing ability to think through hie problems and organize 
hie ideas. 
One of the outstanding differences between man and 
animal is that man intentionally creates and animal does 
not. This implies that every individual is a potential 
creator. Unfortunately not everybody's creativeness can 
be developed so that it can properly function. We can, 
therefore, distinguish between the potential creativeness 
of an individual and his functional creativeness. The 
potential creativeness is the creativeness which an indi-
vidual has, but does not necessarily use. The individual 
may not even be aware of it. In the process of "learning" 
i§! Eisner, Eliot, "Art Education and the Teacher", 
The Elementary School Journal, Vol. 60. No. 5. (Feb. 1960) 
p;-274-277. 
5 
or "maturation", this part of his personality may have 
been neglected, inhibited, or buried. The functional 
creativeness is that part of an individual's creative-
ness which he uses, or which expresses itself in his 
work or actions. In art education we try to unfold the 
individual's creative potentialities so that they may 
function as part of him.l/ 
Creativity in children will not take place where there 
is a dulling influence of conformity and an assembly line 
mentality. It is greatly dependent upon the teacher who has 
had his own sensibilities developed and who can function as 
a creative individual. This teacher can help children learn 
to develop their visual perceptions, to explore, to experi-
ment, and to produce. Fear of failure in accomplishment 
must be eliminated, for the creative mind cannot thrive with-
out freedom. This must be a disciplinary freedom, however, 
and not an abandonment. 
Although there lies dormant in every child some 
measure of creativity, it has to be released. It must be 
provided for, but not forced. The teacher seta the climate 
so that the child is stimulated and time is provided for such 
experience to take place. This does not just happen inci-
dentally, but can only take place under the most favorable 
circumstances. 
Education, today, is concerned with the development of 
the abilities of each individual. Regardless of what vocation 
or profession a child later enters, he needs to be a 11 person" 
1/ Lowenfeld, Viktor. "Creativity and Art Education", 
~ School Arts Magazine, Vol. 59, No. 2 (Oct. 1959) P. 5-15. 
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first. The creative person functions as such in every de-
tail of his life in the way he thinks and acts. He learns 
to use his developed tastes and to make good judgments. He 
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finds more enjoyment, and is able to control his own environ- li 
II ,, 
ment more effectively. 
In summing up this discussion on creativity in 
children the following pleas for imagination in education 
seem quite apropos: 
Man's capacity to think, to dream, to imagine, raises 
him from the animal, and accounts for every progress 
made in the long history of civilization. Through his 
imagination he can see the facts of the moment in new 
relationships, and thus create new facts. Through his 
vision he can see new worlds, and thus create paths that 
lead to them. 
One of the sad things about growing up is that we 
adults too often lose our ability to pretend. To the 
young child, imagination is a magic door that leads to 
thrills, excitement, and happiness. When we belittle a 
child's imagination, in our efforts to have him face the 
facts of life, we may close the magic door for him for 
all time. If we are to produce the Einsteins and the 
Edisons of tomorrow we must not kill in our schools and 
homes this high attribute of childhood. It is our 
nation's greatest asset. We must protect and nourish it 
with loving care.l/ 
Kimball writes of the dawning realization among edu-
caters of the value of creative development. 
The full meaning and importance of imagination are 
only slowly being recognized. For many years art educa-
tion has pioneered in imagination and creative develop-
ment. It has been a "voice crying in the wilderness" in 
this field. Powerful voices from science, the universi-
ties, from industry, and the field of international 
!/ Winebrenner, D. Kenneth. 
(Editorial), School Arts Magazine, 
1958) P. 52. 
From 11Let's Pretend" 
Vol. 57, No. 7. (March 
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diplomacy now call vigorously for its development. This 
would seem to indicate that at last the time has come 
when art education would come into its own and be recog-
nized as a primary source for the creative and imagina-
tive in education.l/ 
Two great men in the field o~ art education, Viktor 
Lowenfeld, and Victor D'Amico, have written and said a great 
deal on the subject of creativity in children. 
Has it not always been one of the most important ':i 
educational principles to start on the level of the in-
dividual or group and extend the frame of reference from !l 
there on? This is as valid a principle for the unfolding lj 
of creative activities in the arts as it is for the : 
promotion of a better understanding of any subject ma tter,j! 
for it is the individual and his level of comprehension n 
from which any meaningful experience must start.£/ 1: 
D'Amico defines aesthetic experience: ' j! 
,I 
I 
By an aesthetic experience I mean that the individual i! 
should have experiences in which he discovers the excite- ,, 
ment and behavior of color and invents colors of his own, 
experiences in which he organizes and constructs in two 
and three dimensional space, 1n rhythm or motion. I be- )I 
lieve he should be led to discover aesthetic qual1 ties 11 ,, 
in himself, in the things around him, in his home, school, il 
street, in the country, and on the seashore, wherever he · 
is, giving evidence that art carries beyond the act of li just making things. ',', ,, 
I 
Further on he writes: :· 
!i 
Art serves the spiritual needs of each age. The main I! 
purpose of art in our time is to develop a sense of 11 
humanity, an ever deeper respect for the worth and dignity! 
of people, and for the fruits of their creative imagina- !! 
tion. Art is not only a universal language, it is the 
basic religion of our time. More science and greater 
Y Kimball, Maulsby, Jr. From "Imagination", School 
Arts Magazine, Vol. 59, No. 9. (May 1960) P. 5-9. 
g/ Lowenfeld, Viktor. From "creativity and Art 
Eaucation", School~ Magazine, Vol. 59, No. 2. (Oct. 
P. 5-15. 
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inventions will not decrease the threat or destruction 
to mankind. Only if through art, we can preserve and 
develop the creative spirit can we find peace and 
security,y 
THE ENVIRONMENT FOR CREATIVITY 
Within the child's own environment may be found much 
inspirational material for his art experiences, This thesis 
endeavors to point out this material. 
Psychologists have said that the development of 
creativity begins with the awareness and the ability to see 
and comprehend the world nearby. The child's visual world 
is made up of many things, He is constantly collecting 
impressions and ideas from what he sees. He never tires of 
looking and examining. He has a strong urge to absorb 
through the visual senses. This contact with the visual 
world is a most valuable part of the total art experience. 
The growing child can make a quick and warm response to what 
he sees. An environment becomes meaningful and rich as he 
experiences its different aspects. 
Hansen writes of the situation in this manner: 
Every child comes to a painting situation with a 
thousandfold unique and individual experiences of living, 
dynamically imprinted within an active and growing body. 
Each day of his life, in patterns of play and living, he 
searches out a personal pathway or becoming a meaningful 
part of "his" world, He responds to a myriad of 
D1Amico, Victor. From "coming Events Cast 
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contacts, events, and symbols of events. This personal :, 
way of looking at things is the beginning of his paint- I! 
ing. From this source, which is the life process itself, !: 
he will draw the will to crea. te the needed images : i' il animals, friends, trees, volcanoes, snakes, planets, 
etc.!/ 
;i 
The time is ripe in our culture and in our educe. tiona.l i: 
!i 
organization to lay stress on the meaning and value of 
aesthetic experience. Children are growing up in a world 
that emphasizes material things, and which is moving rapidly 
in technological skills. Not only does everyday life prevent 
them from having firsthand experiences in making things, but 
people prefer to find more and more ways for the machine to 
do the job. 
The human personality needs more than material po-
ssessions: one needs to feel deeply about life, and its 
experiences. It is important to become actively engaged in 
life rather than living on the surface. For the growing 
child art experiences can help contribute to this capacity 
to live deeply. Appreciation and understanding of his en-
vironment is the core from which his aesthetic senses may 
grow and spread. 
Creative art can transform the environment of the 
child. It can help to refurnish his mind and his home. It 
can change dull routine to emotional excitement. It touches 
all things we use which make up environment. 
!7 Hansen, William. "Child Art-Awareness and 
Communication", School~ Magazine, Vol. 59, No. 5. (Jan. 
1960) P. 17-20. 
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Herbert Read has said: 
Education is the continuous process of the adjustment 
of the individual to his environment; and if an indivi-
dual ever claims to be completely educated, it merely 
indicates that he is in need of a change in scene. But 
a man who had retained the innocent eye of childhood ' 
would never make such a claim. To his ever fresh sensi- H 
" b111ty the world is reborn every day.y :i 
The richer the child 1 s environmental experiences be-
come the faster will be his creative outpouring with paint 
and other art materials. He cannot create out of a vacuum; 
he must have something to say, and be fired to say it. 
Educators agree that the child has an irresistable 
curiosity concerning all things in his environment, and a 
desire to use all of his senses to satisfy his inquisitive-
ness. He needs the opportunity to manipulate various 
materials to create an interpretation of his experiences. 
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His attempts should never be regimented. This would destroy Ji 
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the strength that democracy needs; these unique contributions 1! 
I' 
which are made by each individual. 
Eisner writes intelligently of the school as an 
aesthetic community: 
The school can be an aesthetic community. It can 
nurture the child's feelings as well as his thoughts. 
But too often we in education are so concerned with 
academic achievement that we forget another kind of 
achievement: sensitized aesthetic taste. 
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' it Every school has a cultural tone. This tone is a re- !I p sult of the attitudes and values of the pupils and the !I 
!/ Herbert Read, The Grass Roots of Art, (New York: 
George Wittenborn Inc., 1955) P. 31. 
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cultural dispositions of the faculty. In some communi-
ties the pupils come from an environment that is far more 
aesthetic than the environment they find in school. How-
ever most communities rely on the school to provide 
aesthetic education. 
We need to make our schools aesthetic communities that 
echo the values of a life devoted not onlY. to the analyt-
ical mind but also the the feeling soul.!/ 
1/ Elliot Eisner, 11 The School as an Aesthetic 
Community11 1 The Elementary School Journal, Vol. 60, No. 2. ~ (Nov. 1959J,-p: 84-87. 
12 
l: 
'I 
II 
li 
!I ,, 
!i 
H 
il 
li 
li 
' 
'I I 
il 
il 
II 
I' 
.I 
ii 
II 
II 
'I II 
I 
:I 
II il 
I 
:! 
' I II 
li 
I! 
' 
'I !, 
!! 
•I 
II ,, 
i! 
'I !i 
'• ,, 
;I 
il 
,, 
!1 
" II 
II 
I 
il 
ii ,. 
II 
I 
I 
II 
I, I 
PART II 
NEW ENGLAND SEAC eAST MATERIALS 
The sea and shore in themselves provide an endless 
source of material to enrich an elementary art program. The 
scenic beauty of this environment should not be lost to the 
child. Thoughtfully planned field trips and well guided 
sketching tours will help him to see somewhat as the artist 
sees. 
Acquaintance with the work of artists of the native 
scene will help develop his power to appreciate the beauty 
th~t is around him. The books provided for him to read, or 
those that are read to him will give him a background of 
pictorial ideas as a starting point for his o>m creative 
performance. He can make collections of shells, pebbles, 
and driftwood to serve as a basis for artistic arrangements, 
' I' 
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or to use as reference material for many creative projects. :• 
ACTIVITIES MAKING USE OF THE ENVIRONMENT 
The following pages suggest definite ways in which to 
use available materials of a sea coast environment in an 
elementary art program. The projects considered are meant 
help in developing the child's appreciation of his own 
surroundings. The activities are also designed to further 
creative ability in each child and to appeal to his 
i: 
I 
i! 
to:: 
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aesthetic senses. 
The activities offered can be adapted to any elemen-
tary grade level. Where reading is involved to motivate, 
the younger child will be read to; the older child in many 
instances will do his own reading. In preparing materials 
the younger child will need more teacher help. The length 
of time spent on various projects will vary according to the 
age level of the group involved. Children of intermediate 
grade age will be able to perform the suggested activities 
with many variations derived from their own experience and 
inventiveness. 
1. Earth and Sea Mosaics. 
Interesting and attractive mosaic designs can be made 
using sand, shells, and pebbles. A stiff cardboard back-
ground is necessary as a base. Sand is sprinkled over the 
cardboard surface which has been covered first with glue. 
The sand could be used in its natural color or tinted with 
dry powdered tempera paint. The shells and pebbles are 
glued, mosaic fashion, into the sand back~round to form the 
design. 
This sort of project would entail field trips to 
choose and collect materials, references to books and art 
museums to find out about mosaic work, and preliminary 
sketches. 
2. Driftwood Sculpture. 
Driftwood, bleached and smoothed by the salt sea and 
14 
sun, is a challenge to the art educator and to the child. 
Its many interesting shapes and forms are in themselves 
suggestive to the creative thinker. Attractive and imagina-
tive arrangements of shells, dried sea weeds, starfish, and 
pebbles may be glued to a driftwood form. This is a good 
problem in design, and can produce a very satisfying deco-
ration. 
Miniature lighthouses, boats, gulls, and people can 
be modeled of a salt and flour mixture, painted, and glued 
to a driftwood piece, to form an attractive nautical arrange-
ment. 
Flat pieces of wood can be used as a surface for bas-
relief modeling, shell mosaics, or painting original pic-
tures. 
These various driftwood pieces may be used simply as 
decorative objects. Sometimes their shape suggests a more 
useful end, perhaps a paper weight, or bookends, or a wall 
plaque. 
3. Beach Glass and Plaster of Paris. 
Nearly every beach, particularly rocky beaches, 
provides a wealth of bits of broken colored glass, worn 
smooth and clear by the tides. These bits of glass can be 
utilized in many ways for creative art projects. Collections 
of the colored bits may be poured into an attractive trans-
parent bottle or vase to make a bit of sparkling color to 
enjoy. 
15 
Bits of the colored glass set into plaster of paris, 
form a basis for many design projects. A tin pie plate 
mold makes a wall plaque, a smaller mold is fine for a paper 
weight. Free form molds in small sizes suggest pins and 
pendants. 
4. Dioramas. 
Construction of dioramas, which provide the opportu-
nity to work in three dimensions, is an excellent activity, 
and can correlate very well with environmental themes. 
The beach and creatures of a tide water pool can make 
a fine subject. Periwinkles, mussels, starfish, seawe~, 
and crabs (dried out, of course), can be collected. Beach 
pebbles and driftwood, and sand can be gathered. Perhaps a 
lobster buoy or a bit of fish net may be found. All of 
these objects can be arranged to imitate the beach as it 
actually is. A background of the sea and rocks may be paint-
ed for three sides of the diorama. The front would be left 
open for viewing. 
Cardboard construction and clay modeling activities 
tie in very well with diorama projects. A three dimensional 
scene might be a historical one, depicting whaling, clipper 
ship days, or carrying out a scene from a story. 
A display case makes an excellent place to carry out 
a diorama on a larger scale. Sand tables are suitable also. 
Empty commercial cartons and boxes may be used successfully. 
Their varied sizes offer opportunities to work in many ways. 
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5. Usins Sand with Other Materials. 
Sand produces a sparkling, interesting texture that 
children enjoy discovering. Try having children make free 
lines with paste applied to the tips of their fingers over ·; 
a paper surface. Then they may sprinkle sand over these 
paste covered areas. The sand will adhere; the paper may 
be tilted to rid it of excess sand. When sufficient sand 
I' ,, 
has been applied, poster paint may be used to highlight the 
work. Interesting effects may be produced by applying paint 
to parts of the sanded areas, parts of the paper itself, and ii 
by leaving parts of both unpainted. 
Sand may also be used to create a plaster panel. 
Heavy cardboard provides a sturdy surface to which is 
applied a mixture of sand, thick white poster paint, and a 
small amount of flour. This mixture adheres to the card-
board, and when dry provides a rough plaster-like surface 
on which a poster painting may be produced. Use only 
enough sand to produce a rough surface, too much will not 
adhere to surface. Objects painted on such a background 
should be large and not finely detailed. 
Marbled sand is decorative and children enjoy making 
it. Small bottles are filled with it, and may be merely 
decorative objects, or may serve as paper weights. To color 
sand place it on a piece of wrapping paper, or newspaper. 
Rub sand with soft colored chalk until a color of sufficient 
depth is obtained. Use the paper in which the sand was 
,i ,, 
\i 
L 
i' ,,
,, 
)i 
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colored to lift it to the bottle. Pour one contrasting 
layer over another until the bottle is filled. Sometimes 
the bottle may be tilted to shift the layers, adding to 
the attractiveness of the effect. 
6. Stitchery for Marine Designs. 
Designs of undersea life, simplified shapes of plants 
and animals of tidewater pools. or various kinds of marine 
craft make excellent subjects for stitchery projects. 
Many art educators are finding the needle and string 
or yarn a fascinating new media. If a child cannot find 
satisfaction with the basic two dimensional art activities 
such as paint, crayon, or chalk, he may discover that work-
ing with a needle, string, and a piece of cardboard can be 
very rewarding. A variety of colored string, a needle, and 
soft cardboard are all that are needed. The cardboard 
selected should be easily punctured with a needle. 
Other materials for background might be curtain 
scrim, crinoline, burlap, or buckram. The design may be 
made entirely of stitching, or other materials might be 
appliqued on with stitching added. SUch materials could be 
felt, flannel, velvet, metallic fabrics, or percale. 
Cotton or wool yarn, embroidery floss, or rug yarns 
or raffia all make very satisfactory materials for stitchery. 
Trimming materials such as beads, buttons, sequins, rope, 
or metallic threads add accent to the finished piece. 
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7. In such books as "New England Bean Pot"1/ are 
found fascinating folk-tales to be read or told to children 
of the intermediate grades. These stories provide colorful 
word pictures and a wealth of material to stimulate imagi-
nation. A child and his art materials can certainly be led 
into action by such passages as the following, from "The 
' 
' i' 
jj 
Skipper and the Wi tch11 , one of the tales in this collection: 1, 
In Kittery by the sea, lived Skipper Perkins, who 
squeezed pennies so the eagles screamed, for he trusted 
neither man nor God -only money. 
I! 
!i 
I lj 
I! 
il Also tall Betty Booker who slept w1 th her head 1n 1: 
Kittery town and her feet in York, that was miles away. · 
Her hair was wild and gray, her nose sharp as a hawk's, li 
and her eyes like darting snakes. At night she flew overt! 
land and sea, but when the sun was up she stomped around 1
1
: 
prying into business that was none of her own. ,! 
,. 
The skipper leaped on the bed winding his sheets I 
around him, but it did little good. The witches fell on i\ 
him and tore his clothes to shreds, and old Betty Booker ii 
put on him a fine new witch bridle. Then she leaped in ij 
the saddle and the rest of the witches leaped on her. 
Whee!! they were off through wind and rain, through 
thunder and 11ghtening.g/ 
From "The Strange Adventure of the Cowboy Sailor" in 
this same collection of tales, comes this vivid description 
of a sea-serpent: 
li 
There was a long, fat, round something coming his way, 'i 
weaving like prairie grass 1n a high wind at noon. But ! 
it wasn't soft and green, it was sulphur-yellow-green ' 
and purple. Soon he could see it was a snake, a sea-
]j M. 
Folk Stories 
Inc., 1948. 
Jagendorf, 11New England Bean Pot" (American ' 
to Read and to Tell). New York, Vanguard Press, ,, 
i! 
g/ Ibid., P, 8-12, 
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serpent snake. On its head were two high moose antlers. 
There was an eye in between 'em and one on each side 
gleaming ruby-red, and three eyes behind its neck shining 
like a crackling fire of dry twigs.1f 
It shouldn't be difficult to believe that a child with 
brush, paint, and a large sheet of paper, might create with 
genuine abandonment after hearing and visualizing such a 
description. 
Another brief quote from the same tale is full of 
color suggestion, 
A lady that's wearing a jade green taffeta dress, a 
paisley shawl around her shoulders, and red heeled 
slippers on her feet.g/ 
8. Listen to someone read the poem: 
"The Sea Shell" by Amy Lowell. 
Childcraft Vol. I Book of Verse 
w. F. Quarrie and Co., Chicago, Ill. 1931. 
Illustrate with whatever medium you wish the part 
you most enjoyed. 
9. Listen to reading for inspiration from: 
"outdoors in the Summer" by Clarence J. Hylander, 
Macmillan Co., N.Y. 1942. 
Chapter VIP. 107. 
Exploring at the Seashore P. 107-110. 
Animal Life of the Seashore P. 117-123. 
Animal Life of a Tidal Pool P. 123-129. 
1/ Ibid., P. 117. 
g/ Ibid., P. 120. 
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10. Sing from 11 The American Singer" Book VI 
American Book Co., N.Y. 1947. 
11The Crab" Folk Song P. 37. 
11. Read to the class from "Strange Sea Shells and 
their Stories", by A. Hyatt Verrill. 
L. c. Page and Co., Boston 1936. 
12. Read from 11Animals of the Seashore" by Bertha 
Morris Parker. 
Row, Peterson and Co., Illinois 1949. 
13. With finger paint and a large sheet of paper see 
if you can create the lovely colors and effects 
of a tidewater pool. 
14. Use the shape of a sea animal (star-fish, jelly-
fish, sand dollar, etc.) as a motif to create a 
design pattern. Use tempera paint and a large 
sheet of paper. 
15. Create a beach scene on a sand table. 
16. Make spatter-print posters using forms of sea 
animals as motifs. 
17. Use colored construction paper to cut out a 
panorama of sea and shore. 
18. Mold with clay or plasticene such sea animals as 
you know. Make prints of them in plaster or 
paris. Paint them with tempera color and 
shellac. 
21 
19. Read, and study illustrations in "Let's Go to 
the Sea Shore" by Harriet E. Huntington, The 
Junior Literary Guild, Doubleday, Doran and Co., 
N. Y. 1941. 
20. To help find materials for more art projects read 
a section from "The Ocean Book" by John Y. Beaty, 
Beckley-Cardy Co., Chicago, Illinois 1946. 
Surprizes on the Rocky Shore P. 19-27. 
Surprizes on the Sandy Beach P. 28-45. 
Big and Little Animals of the Sea P. 151-166. 
Ocean Waves and Tides P. 45-56. 
Life in an Aquarium P. 187-203. 
Live Sponges and Sea Shells P. 204-215. 
21. Take pictures with your camera of interesting 
spots in your town for reference in your art 
work. 
22. Make action sketches of local people doing their 
work (fisherman, boat builder, lighthouse keeper, 
etc.) for reference for art projects. 
23. Sand Sculpture. 
Sand sculpture is plaster cast in a sand mold. 
All that's needed is a sandy beach and some plaster. Or it 
is even possible to accomplish in a deep sand box. 
The ideal place to make a sculpture in the sand 
is on the flat wet strip next to the water. Lots of water 
is essential for the sand must be wet to hold its shape. The 
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spot should be as level as possible to prevent one side of 
the mold from being higher than the other. To prevent a wave 
from suddenly washing in over the working area a retaining 
wall of sand may be built. Fine sand with a low rock or 
pebble content is best to use. 
The charm of sand sculpture is that it must be 
kept simple and direct, giving the results a rather primitive 
quality. Marine animals, fish, gulls, lobsters, and turtles 
make good subjects. 
The easiest sculpture to make is a one-piece 
mold, something that can be cast in one operation. The mold 
may be dug with a spoon, scoop, or tool like a putty knife. 
The work needs to be done quickly, so that the sand remains 
damp. 
The plaster must be prepared as soon as the mold 
is finished. It should be quite liquid to fill in all de-
pressions. When the mold is filled to the desired depth, two 
or three sticks or a few stones should be inserted to 
strengthen the cast. 
When the surface is dry a trench may be dug a 
few inches away from the cast. As the trench deepens the 
sand supporting the sculpture will fall away. Then the 
sculpture may be removed, although some sand will cling to 
it. At this point the excess sand may be washed off in the 
sea. 
In the classroom small wall plaques may be cast 
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in candy or crayon boxes. The sand is dampened and packed 
firmly and evenly into a small cardboard box to the depth of 
an inch or two. The child then uses his fingers, or small 
objects to press a design into the sand. Water is put into 
a small container and powdered plaster added until it is mix-
ed to a batter like thickness. Small amounts of colored 
tempera paint may be added. This mixture is poured carefully 
over the sand to a depth of a half inch. The ends of a loop 
of wire are enbedded in one end of the plaster so that it may 
be hung up. 
When dry the plaster is removed, and the excess 
sand shaken or brushed off. Grains of sand which cling to 
the surface will give the finished product an interesting 
texture. 
24. Under-Sea with Poster Paint. 
An interesting under sea effect may be obtained 
with dampened paper and poster paint. After a sheet of paper 
has been dampened colors should be quickly applied. They 
must be allowed to run, blot, and blur over the wet paper 
surface. This first application of wet color is followed by 
new color, applied a bit thicker, and with smaller brushes. 
White paint may be added to the still damp color. 
It reacts in a most magical manner, blossoming into wonderful 
flower shapes, sea anemones, and other fanciful forms. 
Patting the painted background with the brush, a 
sponge, or the fingers results in interesting texture and 
24 
and pattern. Suggestive shapes created in this way may be 
plant or shell formations. 
Rock shapes painted on the damp surface appear 
blurred, and seem wreathed in swaying moss. 
When the painted paper has finally dried more 
sea life can be added. Darting fish, sea weed, deep sea 
divers, a treasure chest, or a sunken hulk of an old ship, 
are all interesting subjects that might come to a child's 
mind. 
25. Liquid Starch over Crayon. 
Drawings of shells, starfish, aquatic plants and 
fish might be made, and very heavily colored with crayon. 
Then liquid starch is poured on the drawing which has first 
had a spoonful of dry tempera color added to it, and evenly 
mixed. This mixture is finger painted over the crayoned 
surface. The results are different in texture, and lovely 
in color. 
MUSEUMS AND SUGGESTED FIELD TRIPS 
Opportunities for field trips enrich the child's 
background, and give him a keener understanding of his en-
vironment. Such trips help to provide richer and more mean-
ingful material from which to derive subjects for an elemen-
tary art program. 
Field trips will vary in each seacoast community 
according to its particular resources. Visits to specific 
25 
11 
I' historical spots, actual story settin~s, or certain buildings 
I 
will be dependent upon location and accessibility. 
Available resource people will vary, also, from 
I community to community. There will be a bond of relation-
!I 
il 
ship, however, because people of New England coastal towns 
I' 
ij have much in common. 
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The fisherman, lobsterman, and boat builder are part 
of the coastal scene in Maine, New Hampshire, and Massachu-
setts. Artists, galleries, and art colonies are found in 
most communities along the coast. 
Beach excursions, in search of materials to be incor-
porated into art projects, sketching trips, and pilgrimages 
to historical spots can be adapted to any locale on the 
coast. 
Here are various kinds of field trips: 
1. Take a trip to the beach to discover life in 
tidal pools. 
2. See the tidal pool life exhibit at the Peabody 
Museum in Salem, Massachusetts. 
3. Visit a seafood store. There you will see the 
edible shell-fish of the sea. 
4. Visit a boat yard where boats are built, serviced, 
and repaired. 
5. Talk with a lobsterman or fisherman. Perhaps see 
his return to shore with his catch of the day. 
6. Take whatever pertinent museum trips that may be 
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available in your locality. 
7. Go on sketching trips. 
8, Be sure to see all available art exhibits. 
9. Visit historical points of interest. 
10. See settings of stories that have been enjoyed 
whenever possible. 
11. Plan to take a harbor terry boat ride. 
12. Visit a neighboring lighthouse to see its value 
tor illustrative material. 
MUSEUMS IN MAINE 
KENNEBUNK 
~ Brick Store Museum 
Changing exhibits of artistic and historical 
interest. Many objects relating to early days, 
especially concerning ship building and commerce, 
for which Kennebunk was famour. Open: weekdays: 
10:30 a.m. - 4:30 p.m. April through October. 
KITTERY POINT 
Lady PepPerell House 
Built in 1760. Architecture and furnishings of 
the times. Open: Mid-June through Mid-September, 
weekdays, 10 a.m. - 4 p.m. Admission: 50¢. 
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Museum of Art of Ogungui t F 
Serves as a cultural center for the area. 11 
Collection restricted to American Art, with !1 
emphasis on recent painting, sculpture, graphic 1 
arts, and ceramics. Museum owns a fine watercolor! 
by Maine's most famour painter of the twentieth 
century, John Marin (1870-1953). Open: weekdays, i 
10:30 a.m. - 5 p.m. Sundays 1:30 p.m. - 8. Free. l 
I' 
II 
fr 
PEMAQUID BEACH 
Fort William Henry (1630) 
Open: May 30 - September 30. Daily, 9 a.m. - 12, 
1 p.m. - 5· 
PORTLAND 
Portland Museum of Art 
Museum and adjacent nineteenth century mansion, 
similar to Samuel Mcintire's houses in Salem and 
Bullfinch's in Boston. Mansion is of wood and 
brick, and is maintained as people lived in those 
days. Museum displays traveling exhibitions and 
contemporary work. Open: Tuesday to Saturday, 
10 a.m. - 4:30 p.m. Free. 
Old Tate House 
Built in 1755. Authentic restoration, period 
furnishings. Open: July 1 to September 15, daily, 
except Monday. 
~ Wadsworth-Longfellow House 
Built in 1785. Memorabilia of Longfellow and 
Wadsworth families. Open: June to September, 
daily except Sunday, 9:30 a.m. - 4:30p.m. 
Admission: 30¢, children 10¢. 
Victoria Mansion 
Built 1859· Considered finest example of archi-
tecture of that time, in the United States. 
Open: June 13 to October 1, daily, except Monday. 
11 a.m. - 4:30 p.m. Admission: 50¢. 
ROCKLAND 
William A. Farnsworth Library and Art Museum 
Cultural and educational center for the Penobscot 
area. The Farnsworth Homestead, built in the 
Greek Revival style of the first half of the nine-
teenth century stands on the property and is open 
to visitors. The Museum library contains many 
volumes on art, the sea, and the State of Maine. 
Museum comprises several galleries, an active 
program of contempory exhibitions, and studio 
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classes. There is also an auditorium with pro-jection booth and stage. Open: Tuesday to 
Saturday, 10 a.m. - 5 p.m., Sundays, 1 p.m. - 5. 
SEARSPORT 
Penobscot Marine ~!useum 
Two buildings containing ship models, sailing 
charts, ship paintings, instruments, and objects 
pertaining to marine affairs and maritime history. 
Open: Mid-June to Mid-September, dally, 9 a.m. -
5, 1 p.m. - 5 Sundays. Admission: 50¢. 
WISCASSET 
Lincoln County Museum ~ 21£ ~ 
YORK 
Two hundred years of Maine arts and skills. 
Open: Wednesday and Saturday, 10 a.m. - 12. 
Sundays, 2 p.m. - 5. Admission: 25~, children 
free. 
Wilcox House 
Built prior to 1766. House has been a tavern, 
post office, and residence. Art exhibits. Rare 
old furniture. Open: May 30 to September 30. 
Weekdays, 9:30 a.m. to 5:30 p.m. Sundays 1:30 
p.m. to 5:30. Admission: Adults 30¢, children 
10¢. 
YORK VILLAGE 
Jefferd 1 s Tavern 
Built before the Revolution by Captain Samuel 
Jefferd. Original tap room, some original 
furnishings. Open: Weekdays, 2 p.m. - 5. 
MUSEUMS IN MASSACHUSETTS 
AMESBURY 
Macy Colby House 
Main Street. Built about 1650. Typical pioneer 
home. Open: daily 2 - 4:30 p.m. 
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~Greenleaf Whittier~ 
86 Friend Street. Purchased by poet 1n 1836 and 
occupied by him for fifty-six years. Open: daily 
10 a.m. - 5 p.m. 
APTUCXET 
Aptucxet Trading Post 
A replica of the original Pilgrim, Dutch and 
Indian Trading Post. Built in 1627. Historical 
relics from the Pilgrim period. Open: daily, 
except Mondays at 10 a.m. Adults 50~, children 
10~. 
BARNSTABLE 
Crocker Tavern 
Built in 
period. 
a.m. - 5 
BEVERLY 
Balch House 
1754. 
Open: 
p.m. 
Furnishings and relics of the 
Monday, Thursday, Saturday, 10 
Admission: 25~. 
Built in 1638. Interesting construction of the 
original portion, early implements of homes and 
industries. 448 Cabot Street. Open: June 
through September. Adults: 25~, children: 10~. 
Cabot House 
Built in 1751. 
concerning the 
daily, 10 a.m. 
BOSTON 
Articles of historic interest 
sea and New England coast. Open: 
- 4 p.m. No charge. 
Museum of~~ 
One of the finest art museums in the United States, 
with collections from cultures all over the world. 
Collections of early American silver, furniture, 
and paintings. American painters: John Singleton 
Copley (1738- 1815), Winslow Homer (1836- 1910), 
John Singer Sargent (1856 - 1925). Upper hall 
and rotunda of Museum decorated with allegorical 
frescoes by John Singer sargent. American Wing 
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of Museum entirely devoted to authentic objects 
of the American way of life in New England from 
earliest colonial days on. Open free 10 a.m. -
5 p.m. Tuesday to Saturday, 10 a.m. - 10 p.m. 
Wednesday, 1:30 p.m. - 5 Sunday. Closed Monday, 
July 4, Thanksgiving and Christmas. 
BOSTON, SCIENCE PARK 
The Museum £! Science 
This new museum is the first in the country to 
combine natural history, science, industry, public 
health, and a planetarium. East Wing, part of a 
five unit structure, is connected to a permanent 
planetarium. Live animals, two-foot model of a 
housefly, world's first model of U-235 atom, a 
real lighthouse lens, cutaway model of a jet 
plane motor, a test of color-blindness, and a 
four foot tooth. Demonstrations. Weekend film 
programs. Open year round. Tuesday through 
Saturday, 10 a.m. to 5 p.m., Sunday 2 p.m. to 5 
p.m. Children: 50¢, under 16, 25¢• 
Paul Revere House 
Built about 1680, restored 1908. Open 10 a.m. to 
4 p.m. daily except Sundays and Holidays. Ad-
mission 25¢. Special rates for student classes. 
Children under 14 admitted free. 
Isabella Stewart Gardner Museum 
Housed in Fenway Court, a palace in the Venetian 
style, built in 1903. It comprises the results 
of a lifetime of acquiring works of art, Many of 
the old masters are represented in the fine 
collection of paintings, Open free. 10 a.m. to 
4 p.m. Tuesday, Thursday, Saturday, 2 p.m. to 5 
Sunday. Closed Holidays. 
Old State House 
Built in 1713, oldest public building in Boston; 
scene of the making of much of the history of 
Massachusetts in the Revolution. Open: June 1 -
September 30 9 a.m. - 4:30 p.m. weekdays, October 
- June 9 a.m. - 1 p.m. Saturdays. 
Faneuil Hall 
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"Cradle of Liberty". Built in 1742 by Peter 
Faneuil and given to Boston as a market, the 
hall being incidental at the time. Burned 1761, 
rebuilt 1763. Focus of Revolutionary Movement in 
Boston and the Colonies. Enlarged 1805, from 
Charles Bullfinch's plans. Market below, public 
hall above. Open: Weekdays 9 a.m. - 5 p.m., 
Saturdays 9 a.m. - 12. No charge. 
Children's Museum 
Natural history with semi-habitant groups, doll 
houses, collection of old dolls and objects from 
the Orient, Europe, North and South America. 
Open: Weekdays 9 a.m. - 5 p.m., Sunday 2 p.m. -
5, closed Monday, Saturday Programs. No ad-
mission. 
Children's Museum Sales Corner 
(Teaching aids in Natural and Social Science 
which are also good reference materials for art 
work.) 
Transportation: Child's Book of Ships. 69¢. 
Row, Peterson Science Series. 50¢ each. 
Intermediate grades: Animals of the Seashore. 
Fishes. - --
Golden Guides. 
Amphibians. 
Sea-life 
Stamp Play Books 50¢ each. 
Animals of the Sea, Fish. Shells. 
Child 1 s Books, 09¢ ea~ 
Fishes, Sea-Shells. 
Golden Guides fl.OO each. 
Fishes, Seashores. 
Identified shells 
10¢, 25¢, 35¢, and up. 
Shell Collections 
65¢, $1.00. 
DUXBURY 
~ Alden House 
Built in 1654 by Jonathan Alden, third son of 
John and Priscilla Alden. Open: June 29 - Sep-
tember 7. Admission: 25¢. 
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FALL RIVER 
Historical Society 
Furniture, glass and china, paintings, kitchen-
ware, military and naval objects, ship models. 
Open: Weekdays 9 a.m. - 4:30 p.m. 
GLOUCESTER 
Cape~ Scientific, Literary, and Historical 
Association; Captain Elias Davis House 
Period rooms, exhibits of fishing industry, ship 
models, memorials of sea captains, ancient domes-
tic implements, baskets, antique silver, porce-
lain, glass, toys, paintings. Open: Weekdays 
11 a.m. - 4 p.m., closed Mondays. Admission: 50~. 
MMrnLlliE~ 
Col. Jeremiah Lee Mansion 
Built in 1768. One of the finest examples of 
Colonial Architecture in America. Noted for 
finely carved staircases, original hand-painted 
wallpaper and collection of antique furniture and 
china. Open: May 15 to October 15, weekdays. 
Admission: 50~. 
King Hooper Mansion 
Built in 1728. Now headquarters of the Marble-
head Arts Association. Paneled rooms, period 
pieces. Monthly art exhibit. Open: year round, 
2 p.m. - 5 p.m., except Mondays. 
Whaling Museum 
For nearly two centuries Nantucket was the lead-
ing whaling port of the world; here citizens were 
almost entirely dependent on the whaling industry, 
and her ships found on every ocean. In the 
Nantucket Whaling Museum are preserved the relics 
and traditions of these days. Here is exhibited 
one of the largest and best collections of 
whaling implements and materials. The Museum is 
housed in a large brick house built in 1847 and 
operated then as a sperm candle manufactory. 
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Open: Weekdays, 9 a.m. - 6 p.m. Admission: 25¢. 
NEW BEDFORD 
'I 
.QJ4 Dartmouth Historical Society ~ Whaling Museum !i 
ii 
A remarkable tribute to New Bedford's marl time ij ,, 
greatness is exhibited in the Whaling Museum. i! 
Chief among the exhibits is the half-sized model 11 
of the Whaleship Lagoda. This bark is complete !I 
in every detail. She is housed in a separate ii 
building, and is large enough for visitors to i' 
board and go below. In the same building are ex- .
1
, 
hibited models of various types of sailing craft i 
and a large collection of whaling irons. In the I' 
gallery have been constructed replicas of old timel 
shops which were characteristic of New Bedford !
1 
when whaling was at its heip:ht. There is a sail- i: 
loft, a cooper's shop, a shipsm1th 1 s shop, and a li 
rigging loft. In another building is a section " 
r devoted Adto ma
1 
rine exh;bits. Open: Daily 9 a.m. - ,I 
5 p.m. m ssion: 25,.,. ':I 
PLYMOUTH li 
I 
Pilgrim !!!ll. '·i !i 
I! Bu11 t in 1824 by the Pilgrim Society. Contains r 
a library and a collection of material bearing on :\ 
the history of the Plymouth Colony. In addition li 
to architectural fragments, fum! ture, pewter, i! 
silver, arms and armor, the collection contains 'I\ 
several paintings of the seventeenth century. 
1
1 
Open: 9:30 a.m. - 4:30 p.m., weekdays. Admission::: 
35¢, children, 15¢. :! 
li PROVINCETOWN !l 
' Historical Museum li i' 
!I 
It In the Provincetown Museum is a marine collection li 
consisting of a model of a whaler, implements of :! 
whaling, scrimshaw work, a gun carriage, washed 
ashore during the War of 1812, and various ex-
hibits of drying fish. In addition the Arctic 
Collection of Donald B. MacMillan is displayed. 
Open: daily, 9 a.m. - 5 p.m. Admission: 25¢. 
SALEM 
~ House of Seven Gables 
I 
" d ~ r' I 
I, 
" 
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Built in 1668 by John Turner, a Salem sea captain. 
Also in the garden the Hathaway House (1682), The 
Retire Beckett House (1655), and Nathaniel 
Hawthorne's Birthplace. Fine examples of 17th 
century houses. Open to visitors. 
~ Peabody Museum 
Divided into departments of Maritime History, 
Ethnology and Natural History and a Reference 
Library. The collections of Maritime History are 
world wide. They include about 7,000 prints and 
paintings of ships, several hundred thousand 
photographs and hundreds of ship models. Open to 
the public: free of charge. 
!h! Ropes Memorial 
Fine old homestead built in 1722. Furnishings 
and souvenirs all authentic. Good example of the 
way of life of the well-to-do family of the times. 
Essex Institute 
Brings together the history, houses, and heritage 
of Essex County. Museum contains vast collection 
of objects made by famous craftsmen and artists. 
(Paul Revere, John Singleton Copley, Samuel 
Mcintire.) Museum also maintains historical 
houses: The John Ward House (1684), and an early 
Quaker Meetinghouse which contains a large doll 
collection, and a nineteenth century cobbler's 
shop. Excellent reference library (more than 
500,000 books and pamphlets specializing in New 
England history, ship log books and diaries. 
SOUTH DARTMOUTH 
The Whaleship "charles ~ Morgan" 
On the estate of Col. E. H. R. Green the whale-
ship is permanently moored beside a wharf. Her 
hull is embedded in concrete so that she makes a 
lasting exhibit of a real whaler. She was 
launched at New Bedford in 1841. She has her 
full equipment. Open for inspection: daily 9 a.m. 
to 6 p.m. 
YARMOUTHPORT 
Colonel John Thatcher House 
35 
Original part built in 1680. Relics, antiques, 
furnishings of the period. Open: Weekdays, 10 
a.m. - 12. 2 p.m. - 5. Admission: 25¢. 
Winslow-Crocker House 
Built in 1780. Interesting woodwork and period 
furnishings. Open: Weekdays, 10 a.m. - 12. 2 
p.m. - 5. Admission: 25¢. 
MUSEUMS IN NEW HAMPSHIRE 
PORTSMOUTH 
John Paul Jones House 
Built in 1758. China, silver, books, documents, 
furniture, portraits, and costumes. Home of 
Portsmouth Historical Society. Open: June 15 to 
September 15. Weekdays, 10 a.m. - 5 p.m. 
Admission: 50¢. 
Thomas Bailey Aldrich Memorial 
Built about 1790. Scene of 11 The Story of a Bad 
Boy". Restored as an early home with family 
touches everywhere. Open: Daily, 10 a.m. - 5 p.m., 
except Sundays. Admission: 50¢, children, 25¢. 
BOOKS FOR TEACHER REFERENCE 
A knowledge of the excellent literature which is avail-
able on art education is essential to educators who work in 
elementary art programs, whether they are specialists in the 
field, or grade teachers who must carry on the work. 
This thesis recommends those books which are outstand-
ing in their expression of the philosophy of modern art edu-
cation, and their discussion of creativity in children. 
The impact that a deeper knowledge of his environment 
~ may have on the child's creative prowess is the theme with 
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which this thesis is concerned. The adults involved, teachers 
and art specialists, need a rich environmental background in 
order to lead children to achievement. Included in this 
suggested reading list are many books in this enrichment 
category. 
Ballinger, Harry R. Painting Boats ~ Harbors, 
New York: Watson-Guptill, 1959. 
Helpful hints, useful to teacher if it is consider-
ed as one way of working, not the only way. 
Ballinger, Harry R. Painting ~ and Sea, 
New York: Wataon-Guptill, 1957. 
A personal approach to painting the sea. Considers 
materials, composition, color mixing, wave action, 
skies, surf, rocky shore and sandy beach. 
Barkan, Manuel. Through Art !£ Creativity, Art in 
the Elementary School Program, 
Boston: Allyn and Bacon, Inc., 1960. 
Wrijten so that classroom teachers as well as art 
teachers can easily identify themselves with the 
ideas it contains. 
Beam, Philip C. The Language of Art, 
New York: Ronald Preas, 1958. 
Author writes understandingly of the latest thought 
in aesthetics, and psychology of art. 
Blanchard, Dorothy C.A. Nantucket Landfall, 
New York: Dodd, Mead and Company, 1956. 
The story of an island's sea-change from whaling 
port to summer resort. 
Carson, Rachel L. Under the Sea Wind, 
New York: Simon and Schueter~9~ 
The science and beauty of the life of the sea, ita 
eternity, its changing face; written by one whose 
knowledge of her subject is great. 
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Clark, William Bell. George Washington's Navy, 
Baton Rouge, Louisiana: Louisiana State University 
Press, 1960. 
This book is concerned with the ~hase in early 
American history when Washington s active little 
navy flourished in New England waters. 
Coffin, Robert Tristram. Yankee Coast, 
New York: The MacMillan Company, 1947. 
Beautifully written collection of stories, folk-
tales, and memoirs of the Casco Bay section of 
Maine where the author was brought up. 
Cole, Natalie Robinson. The Arts in the Classroom, 
New York: The John Day CompanY."l940.-
The author writes convincingly on the importance of 
experience, rich and varied, for children before 
actual creative work can evolve. 
Conant, Howard and Arne Randall. Art in Education, 
Peoria, Illinois: Charles A. Bennett PUblishers, 1959. 
Written for the purpose of interesting and helping 
all persons teaching art. 
DeBoer, John J. ~ Subject Fields in General Educa-
tion, New York: D. Appleton-Century Company, Inc., 1941. 
Author believes that art activities in the school 
should be organized so that they will be integral 
with life. 
Drake, Samuel Adams. ~ England Legends and Folk 
Lore, Boston: Little, Brown and Company, 1910. 
Tales that cluster about the sea-board, far before 
the time when the interior was settled. 
Forbes, Esther. The Running of the Tide, 
Boston: Houghton Mifflin, 194~ -------
A fascinating story of early sailing days in Salem, 
Massachusetts, when clipper ships roamed the seas. 
Gaitskill, Charles D. Children and Their Art, 
New York: Harcourt, Brace, 1958.- -
Useful both to the classroom teacher and the art 
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specialist in the Elementary Schools. 
Gasser, Henry. Techniques 2! Painting ~ Waterfront, 
New York: Reinhold Publishing Company, 1959. 
Interesting to teachers because of the variety of 
techniques discussed and illustrated. 
Gibbs, Evelyn. ~ Teaching£!~ in ~ Schools, 
New York: John de Graff, 1958. 
The author believes that the teacher's position is 
to create the right atmosphere, and to find the 
materials with which the child can best express his 
ideas. 
Hagan, Estelle H. and Christensen Ethel M. 
Art Education, Peoria, Illinois: Charles A. 
Company, Inc., 1957. 
Children's 
Bennett 
Provides Elementary teacher with reference to guide 
1n presenting art experiences to her class. 
Howland, Llewellyn. Sou' ~ .!!:!!£ EJ.I West of Cape 
~. Cambridge, Massachusetts: Harvard University 
Press, 1947. 
Fascinating tales of life and customs of long ago 
on the Cape. Authentic information built around 
the stories. 
Kent, Norman. Seascapes .!!:!!£ Landscapes 1!1:. Watercolor, 
New York: Watson-Guptill, 1956. 
Concerning different methods and techniques of 
nineteen artists in the watercolor medium. 
Lambowine, Norah. Staging ~ Pla~, 
New York: Studio Publications, 195 • 
Help with problems of staging the play: scenery 
construction, designing sets, painting scenery. 
Members of Federal Writers ProJect. Here's ~ 
England, Boston: Houghton Mifflin Company, 1939. 
A guide through New England for the travelers 
interested in history, atmosphere, and natural 
beauty. 
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Moore, Ruth. A Fair Wind !!2!!!£, New York: William 
Morrow and Company, 1953· 
A story of pre-Revolutionary days in a Maine 
Coast town. 
Moore, Ruth. §peak to the Winds, New York: William 
Morrow and Company, 195o;-
Setting of the story is a small island off the 
Coast of Maine in the eighteen hundreds. 
Munro, Dr. Thomas. Art Education, Its Philosophy and 
Psychology, New York:-Liberal Arts Press, 1956. 
Children's art abilities and the practical problems 
of evaluating these abilities. 
Myers, Bernard S. understanding ~ &:!:!_, New York: 
Henry Holt and Company, 1958. 
Provides a simple approach to the understanding of 
the arts. 
Newhall, Nancy. Time in New England, New York: 
Oxford Press, 195o;--------
Reflects the true feeling of the New England land, 
coast and its people. Begins back in the days of 
the Pilgrims; ends with the affirmation of the 
New England spirit of today. 
Pearson, Ralph M. The New Art Education, Revised 
Edition, New York; Harper-and Brothers, 1953. 
The influence of environment on creative art is 
discussed in a clear and interesting manner. 
Read, Herbert. The Grass Roots of Art, New York: 
George Wittenbo:rn,Inc., 1955. -- --
The author is interested in the adjustment of the 
individual to his environment, and in the contri-
butions of creativity to this end. 
Rich, Louise Dickinson. ~ Coast of Maine, An 
Informal History, New York: Thomas Y. Crowell Companj, 
1956. 
Delightful stories and anecdotes that give the 
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salty flavor of people native to the Maine Coast. 
I Rose, Jack Manley, with captions 
Northeast From Boston, New York: 
1941. 
by 
G. 
I ' Grace Norton Rose. 
P. Putnam's Sons, 
From Boston 11Down-East" along the coast line as 
far as Portsmouth and Kittery. Fine pencil and 
brush illustrations on every page, with complete 
informational captions. 
Seton, Anya. The Hearth~ Easle, Boston: Houghton 
Mufflin Company, 1948. 
The background of this story is Marblehead, 
Massachusetts. It is the life of a family that 
lived in an old inn back in the days of the Civil 
War. 
Shane, Harold G. and McSWain, E. T. Evaluation and 
~ Elementary Curriculum, Revised Edition. New-york: 
Henry Holt and Company, 1958. 
Authors believe that special area subjects, such 
as art, should not be taught in content that is 
isolated from the totality of children's in-school 
experience. 
Tooze, Ruth and Krone, Beatrice Perham. Literature 
and Music as Resource Material for Social Studies, 
Englewood Cliffs, New Jersey: Prentice-Hall, 1955. 
References to songs, legends, stories, poetry, and 
history: pertinent to the New England Coast. 
Wankleman, Willard and others. Arts and Crafts for 
Elementary Teachers, Dubuque, Iowa: 'dilliam C. Brown 
Publishers, 1954. 
i'/elcome help to classroom teacher \·rho is not well 
acquainted with the many 1.;ays in 1-1hich common 
materials may be used to provide variety in 
children's art activities. 
White, Laurence B. Jr. Life in the Shifting Dunes, 
A Popular Field Guide to the Natural History of 
Castle Neck, Ipswich, Massachusetts. Boston: Museum 
of Science, 1960. 
A truly handy and helpful guide for beginners in 
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the study of plant and animal life of the ocean 
beach area. 
Wickiser, Ralph L. An Introduction to Art Education, 
New York: World Book-company, 1957. -- ---
Helpful to art and classroom teachers. Intended 
to provide orientation to the theory and practise 
of teaching art. 
BOOKS FOR CHILDREN 
Books, provided at the child's own reading level, 
related either factually or fictionally to his environment, 
are inspirational props for future creativity. The child 
reads for enjoyment, but his understanding of the world close 
by him becomes richer and more meaningful as he reads. The 
author's words form pictures in the young reader's mind 
which he will use later on to give his art expression truth 
and vitality. 
Science books, on the plant and animal life of the 
sea and its tidewater pools are usually profusely and authen-
tically illustrated. These illustrations serve as excellent 
reference material for art projects involving marine design. 
The great variety in color, shape, and size of sea and shore 
specimens provides interesting motifs for decorative design. 
There is a wonderful quality of imagination and make 
believe which threads its way through folk-tales of the New 
England coast and its people. It is a quality which lends 
itself easily to child art and its execution. 
Dramatizing, painting, constructing, and modeling are 
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some of many art activities that may well develop after good 
reading experiences. 
Andrews, Ray Chapman. !11 About Whales. New York: 
Random House, 1954. 
A very readable account of the old whaling days, 
when ships sailed from New England ports to far-
away places. Full of information, adventure and 
excitement. 
Beyer, Audrey White. Capture at Sea. New York: 
Alfred A. Knoff, 1959. 
Adventure of two Yankee captives on the high seas 
and their courageous struggle for freedom. The 
setting is in Salem, Massachusetts, 1812. 
Burgess, Thorton W. 
Children. Boston: 
The Burgess Seashore Book ~ 
Little Brown and Company, 1929. 
Written for young children, full of information of 
animals and plants of the sea shore. 
Carson, Rachel. The Sea Around Us. Special Edition 
for young readers:--N6W""York: Golden Press, 1950, 
1951, 1958. 
The story of the oceans of the world. Illustrated 
with one hundred and fifty photographs, maps, 
drawings in color, and black and white. Pictures 
show plankton, birds, animals, jelly fish, seaweeds, 
Cavanna, Betty, The First Book of Sea Shells. New 
York: Franklin Watts, Inc., 1955. 
Tells hovl shells 
different kinds. 
to identify. 
are formed, and how to recognize 
Illustrations make shells easy 
Coffin, Robert Tristram. Life in America. New 
England. Grand Rapids, Michigan: The Fideler Company, 
1951. 
Often used as a supplementary text in the class-
room. Interesting and colorful reading about the 
New England coast. 
" 
Crane, Alan. Gloucester Joe. New York: Thomas 
Nelson and Sons, 1943. 
Bobby, a boy who has never seen the sea, visits 
Gloucester and makes friends with Gloucester Joe, 
a native. Bobby learns all about life around the 
docks and wharves. 
Dudley, Ruth H. Sea Shells. New York: Thomas J. 
Crm;ell Company, 1953. 
A book for youthful shell collectors. Excellent 
drawings in black and white. Text clear, interest-
ing, and informative. Tells where to find shells, 
and how to set up a collection. 
Enright, Elizabeth. The Sea is All Around. New York: 
Farrar and Rinehart, 1940-.--
Setting is a small island off the New England 
coast. A small girl from Iowa comes to visit 
relatives and learns about the sea and island life. 
Fisher, James. The Wonderful World of the Sea. 
Garden City, New York: Garden City Books;-1957. 
Tells the story of the sea; how man feared and 
challenged it, and learned many of its secrets. 
Foster, Elizabeth. The House at Noddy Cove. Boston: 
Hough ton Mifflin Company, 1949. 
A ten year old girl visits grandparents on the 
Maine Coast (1896) in the village of Noddy Cove. 
There is adventure entailed in the search f'or a 
lost family deed. 
Gilligan, Edmund. ~Do". New York: Alfred A. 
Knopf, 1954. 
Setting is in 19th Century Gloucester, when 
schooners went to the Grand Banks for cod. It is 
the story of a collie dog, a captain, and a boy 
who wanted to go to sea. 
Goudey, Alice E. Here Come the Whales! New York: 
Charles Scribner's Sons~5~ 
A closeup of the life story of the blue and sperm 
whales. 
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Hausman, Leon A. and Sutton, Felix. The Illustrated 
Book of lli Sea. New York: Grosset and Dunlap, 1957. 
Beautifully written and illustrated book on 
animals, plants, and life of the sea and shore. 
Holberg, Ruth Langland. At the Sign of ~ Golden 
Anchor. New York: Doubleday and Company, Inc., 1947. 
A tale of adventure centered about the sea and an 
old inn in Annisquam on Cape Anne back in the 
1800's. 
Rylander, Clarence J. Sea and Shore. New York: The 
MacMillan Company, 1950. 
Scientific story of plants and animals that live 
on the seashore. 
Jagendorf, M. ~England Bean Pot. New York: 
Vanguard Press, Inc., 1948. 
This is a fascinating collection of American folk 
stories to read and tell. Many have to do with 
the sea and New England Coastal towns. 
"Young Paul". Pages 3- 7. 
11 The Skipper and the Wi tch11 • Pages 8 - 12. 
"The Strange Adventure of the Cowboy Sailor." 
Pages 117 - 125. 
"Mysteries of the Sea". Pages 236 - 239. 
Lane, Ferdinand c. All About the Sea. New York: 
Random House, 1953. 
Tells of wonders of the sea, its meadows and 
gardens, its tides and currents, its rich deposits 
and minerals. Children from nine to twelve years 
old can read it. 
Lenski, Lois. Berries in ~ Scoop. Philadelphia 
and New York: J. B. Lippincott, 1956. 
A story of the cranberry pickers and the autumn 
season on Cape Cod. The children involved are 
Portuguese. 
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Neurath, Marie. The Wonder World of the Seashore. 
New York: Lothrop;-Lee and Shepard-; Inc., 1954. 
The seashore as a new world for the child to ex-
plore. Shells, fish, and plants. Text beauti-
fully written, illustrations clearly informative. 
Pennant, Guy. ~Young Sailor. New York: Dodd, 
Mead and Company, 1952. 
A first class book of 
the handling of small 
interested in boats. 
with nautical items. 
easy to read instruction on 
craft. For young people 
Many illustrations to help 
Podendorf, Illa. The True Book of Animals of The Sea 
~ Shore. Chicago;-Illinors:-childrens Press~95b7 
For beginning reader. Animals with fur, fins, many 
legs, sharp spines, with shells and soft bodies. 
Beautifully illustrated. 
Podendorf, Illa. The True Book of Pebbles and Shells. 
Chicago, Illinois:--childrens Press, 1959. ----
Simply written for beginning readers. About 
pebbles, rocks, and shells of the seashore. 
Shapiro, Irwin. ~ Story of Yankee Whaling. New 
York: American Heritage Publishing Company, 1959. 
Story of Yankee whaling in the days when whalemen 
went out from Nantucket and New Bedford. One 
hundred and eighty superb illustrations. 
Tharp, Louise Hall. Down to the Sea. A Young 
People's Life of Natha-niel~owditch, the Great 
American Navigator. New York: Robert M. Mc3r1de and 
Company, 1942. 
A story to enchant anyone who loves the sea and 
ships, about a poor Salem boy who became a great 
navigator. 
Torjesen, Elizabeth Fraser. Captain Ramsay's 
Daughter. New York: Lothrop, Lee, and Shepard 
Company, 1953. 
Nantucket, at the time of the great whaling days, 
is the background for a story about a sea captain's 
daughter. 
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Wilson, Hazel. Tall Ships. Boston: Little, Brown 
and Company, 195~ 
An adventure story of young Ben Wingate and his 
sailor friend who set sail from Portland, Maine 
on many a mission, back in the eighteen hundreds. 
Wilson, Hazel. The ~ Dory. Boston: Little, Brown 
and Company, 1959. 
An old man, a boy, and a dory are involved in the 
ageless struggle to earn a living from the sea. 
White, Laurence B. Jr. ~ .!!'! ~ Shifting Dunes. 
A Popular Field Guide to the Natural History of 
Castle Neck, Ipswich, Massachusetts. Boston: Museum 
of Science, 1960. 
A truly handy and helpful guide for beginners in 
the study of the plant and animal life of the 
ocean beach area. 
Zion, Herbert s. The Great Whales. New York: 
William Morrow and-company, 1951. 
Facts about various species of whales simply ex-
plained and carefully illustrated. 
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